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1. Introduction  

The purpose of this report is to provide a snapshot of Student Learning and 

Achievement at Villa Maria College during 2015.   The Report is presented at the 

beginning of Term Two and focuses on using the data and findings of the previous year 

to address how the College can evolve in the future.  The rapid pace of change in 

education and technology posed many opportunities for Villa Maria during 2015.  The 

continued embedding of a new Student Management System (SMS), Kamar, and 

Microsoft 365, as a cloud-based storage service offered collaboration for students and 

staff, and saw the College successfully strive to develop a digital infrastructure which 

met demands of students and staff alike.   This report covers the 2015 academic year 

and is compiled through synthesizing a wide range of evidence including:   

 2015 Annual Faculty Reports presented by Heads of Faculty at the end of Term 1, 

2016; these are detailed analyses by Heads of Faculties and Teachers in Charge 

of learning and achievement in the essential areas of the New Zealand Curriculum, 

identifying areas of strength and weakness and proposals for how this can be 

improved in 2016  

 NZQA results for Villa Maria College students (Years 11 –13), 2015 

 NZQA statistics to compare achievement of Villa Maria College against other 

schools  

 Ministry of Education Benchmark Indicators (currently most recent statistics for 

2013)  

 Ministry of Education ‘SchoolSMART’ data compiled each year to give a longitudinal 

perspective.  

 MidYis and SeLLis feedback on ‘Value Added’ from the Centre for Evaluation and 

Monitoring (CEM) unit at Canterbury University (Year 11, 12 and 13)  

 National Standards data as generated by the Progressive and Consistency Tool). 

  



 

 

Glossary    

Office365  The new Learning Management System (LMS) which operates in 
the cloud, allowing staff and student access24/7.  It reflects the 
school’s movement towards modern learning practices.  

Ultranet   The previous Learning Management System (LMS) that the 
College implemented in 2012.The school competed it's move 
away from the Ultranet in 2015 as Microsoft 365 and KAMAR’s 
portal implementation offered more efficient means to share 
information with our community and allowed for collaborative 
practice for staff and student learning.    

KAMAR   The College’s Student Management System (SMS) which was 
implemented in 2014, offering reliability and efficiency. KAMAR 
offers opportunities for staff to inquire about the impact of their 
teaching on students learning and achievement.  

Parent Portal  KAMAR has parent and student portals which enable ease of 
access and real time information on a student’s progress via the 
web.  

Real-time 
reporting  

During 2015, assessment results were reported and published 
online as assessment was completed.  

Derived Grade   When a student cannot sit an examination for reasons beyond 
their control, if there is evidence of them meeting the standard, 
they may be awarded a Derived Grade.   

SAC  Special Assessment Conditions. Students with a long-term 
physical and learning disability may apply for special assessment 
conditions. This includes extra time, reader/writer, use of a 
laptop, separate accommodation. There are specific NZQA 
processes that have to be followed for NCEA. We try to use the 
same conditions for juniors who will be entitled to SAC so that 
they become used to this.   

SLD  Specific Learning Disorder   
 

  



2. Special Character 

Faculties at Villa Maria College see the Bishop's document of The Catholic Education of 

School-Age Children as integral and at the heart of all that they do. A strong values-

based education ensures that content and process in our classrooms are strongly 

Christian. Students are valued and respected, and individual differences are celebrated.  

Viewing spirituality as an integral part of each student allows staff to actively care for 

students and this is evident in the value that they place on the relationships staff 

develop with students.  For many girls, these relationships are formed and continue 

over many years whilst at the College.  Close relationships with homes and whanau are 

evident throughout the College as staff work to actively include families in the education 

of their daughters.  There is a strong sense of the 'why' in all that we do; this ensures 

that teaching is purposeful and directed towards personal and spiritual growth. Each 

student develops as they are encouraged to be life-long learners and to make a 

difference in the world as Mercy women.  College staff continue to investigate how they 

can express our Catholic character in the classroom. In May, 2015 all staff attended the 

Special Character workshop run by Dr. Chris Duthie-Jung investigating spirituality in 

young people and six members of the Religious Education Faculty attended the Catholic 

Convention. 

There were a number of initiatives to meet the College's Special Character during 2015 

as Faculties worked to create environments where students were respected and valued.  

During 2015, students actively engaged in lives of service, prayer, meditation, reflection 

and sharing. Prayer/karakia and waiata regularly started classes and meetings. Students 

were encouraged to develop intercultural understandings by reflecting on Catholic 

beliefs and considering similarities to other faiths.  Throughout the College the learning 

environments reflected the College's special character with Catholic icons, the Mercy 

cross and Columban calendars displayed in classrooms.  All students, including 

International students where offered through ESR (Religious Education for students 

with English as a second language), experienced the College’s Special Character 

through a structured Religious Education programme which empowered them to build a 

deeper understanding of what it means to be a Mercy woman. 

Faculties continued in their work over 2015 to reflect and support the College's special 

character.  Within Faculties the special character was nurtured and programmes offered 

across the College have a clear foundation of values and ethics, e.g., Technology lived 

the Mercy vision by catering for student learning conferences, staff meetings, and the 

training of student baristas who offered drinks to staff and visitors, Textiles worked to 

minimise waste and some Faculties, such as Science and English, moved to significantly 

reduce their paper usage, subsequently reducing photocopying budgets.  Faculties are 

reflective in nature and some worked to improve their focus on our Special Character in 

innovative ways, e.g. the Mathematics Faculty, with their increase in literacy based 



questions sought to incorporate examples which reflected our Catholic context.  In the 

Sciences topic choice was centered around issues in the students' community, e.g. 

energy sustainability.  In the Social Sciences, Catholic values were addressed in units of 

study on poverty, equity, integrity, community and participation and respect.  One Year 

10 class continued the Breakfast in Schools programme, Year 7-8 girls sold poppies to 

commemorate ANZAC Day and Year 10’s created a Field of Remembrance. In English, 

thematic units centered around key Christian themes which challenged student 

understandings of the world, using a Catholic lens to frame their questions about the 

world. In ESR, International students completed a unit on the Mercy Sisters and created 

powerpoint presentations which were presented to the Sisters of Mercy.  However, 

Religious Education continues to be challenged by the lack of Bible knowledge amongst 

students, especially those new to a Catholic education.   The Year 7-9 programmes 

“assume a level of understanding that is not present in all our students".  

Up until the end of 2015, the lack of a subject association for Religious Education had 

meant challenges and frustrations for staff.  The newly established association now 

produces exemplars and tasks which is an enormous assistance for Religious Education 

Faculty staff.   It ensures that they are able to meet the Bishop's requirements for 

teaching and NZQA requirements for assessment.   

Next steps: 

 Faculties would like professional development time to discuss the integration of 

the Special Character into the classroom curriculum 

 Focus in 2016 on the Year of Mercy  

 Investigate ways to measure Mercy action and create SMART Goals which link to 

Mercy action in the Essential Learning areas 

 Differentiation of the Religious Education course to identify and intervene for 

literacy and students at-risk by offering additional opportunities for academic 

achievement as well as spiritual development 

 Possible integration of Catholic values as an overarching umbrella of teaching 

content. This needs to be resolved with the ‘Bishop’s hours’. 

 Investigation of ways that Key Competencies can be a means to teach the 

Religious Education curriculum to reduce tension between Religious Education 

focus on content and shifts in contemporary pedagogical perspectives focussing 

on process 

 Investigation with HOF Religious Studies about how we can measure academic 

growth and learning in Religious Education 

 

 



3. NCEA 

Fig:  Overview of NCEA Results, 2015 

 

 

Our results are pleasing, and the College continues to punch above its weight with 

regard to national achievement, as well as compared to other Decile 9 girls' schools.  

The College has worked determinedly to raise achievement in recent years, and the 

increasing numbers of students who gained Merit endorsements in 2015 were a 

testament to this.  Level One, Two and Three NCEA achievement rates are impressive. 

97% of our girls gained Level One NCEA last year, 95% gained NCEA Level 2 and 93% 

gained NCEA Level 3.  83% of students at Villa Maria College gained University 

Entrance. Well above the National rate of 49.5%.  The 2015 results at Level One, Level 

Two, Level Three and University Entrance demonstrate the value that we added to our 

students and reaffirm our belief that we ensure each individual student’s achievement is 

important to us.  

 

 



Fig: Level One Literacy and Numeracy, 2015 

  
At Villa Maria College, the ‘basics’ of 
Reading, Writing and Mathematics are 
important foundations to a broad 
curriculum.  Our Literacy and 
Numeracy rates in 2015 far exceeded 
national norms, with 99% of our Level 
One students gaining literacy and 
98.5% of our Level One students 
gaining Numeracy.   
 
 
 
    

  
 

 
 
 
Fig:  Level One Endorsements, 2015. 
 

Villa Maria’s endorsement rates are 
equally impressive. 40% of the College 
cohort gained a L1 Excellence 
certificate. This compared to 18% 
Nationally. Similarly, 43% of our Level 
One students gained a Merit 
endorsement. Comparatively 35% of 
Level One New Zealand students 
gained the same level.  Thus whilst 
53% of Level One NZ students last year 
gained a certificate with an 
endorsement in Level One, 78% of our 
Level One cohort did. 

     VMC Excellence National Excellence   VMC Merit    National Merit 

 

VMC Literacy National Literacy  VMC Numeracy National Numeracy 



Fig: Level Two endorsements, 2015 
 
In 2015, 38% of the College cohort gained 
a L2 Excellence certificate. This compared 
to 17% of students nationally. 50% of 
our Level Two students gained a Merit 
endorsement whilst comparatively 32% of 
Level Two New Zealand students gained 
the same level.    
  
 
  
 
 
 
 
 
 
 
Fig: Level Three Endorsements, 2015 
 

Villa Maria College can be equally proud of 

its Level Three endorsement rates.  In 2015, 

22% of our cohort gained a L3 Excellence 

certificate. This compared to 14% nationally. 

Similarly, 36% of our Level Three students 

gained a Merit endorsement whilst 28% of 

Level Three New Zealand cohort gained the 

same level.  Thus, whilst 42% of Level 

Three NZ students gained a certificate with 

an endorsement in Level three last year, 

58% of our Level Three cohort did.   

 

  

L2 ENDORSEMENTS 



University Entrance 

Fig 6:  Villa Maria University Entrance 2011 – 2015 Comparisons 

Comparison group 
(Females)  

Percentage with UE standard or above  
 

 2011  2012  2013  2014 2015 

Villa Maria 
College  

85.5  84.5  83.6  77.1 79.6 

Canterbury 
Region   

59.6  57.2  59.7  45.9 46.1 

Decile 8-10  72.9  73.7  73.7  75.2 66.8 

New Zealand   53.6  56.3  55.4  46.1 49.0 

  

Villa Maria continues to have achievement results in University Entrance which are 

significantly above regional and national levels.  The College’s students 

consistently outperform comparative other Decile 8-10 girls. 

 

Fig 7: Longitudinal tracking of University Entrance 

In the preceding year, following the introduction of stricter requirements for University 

Entrance, the number of Year 13 students gaining UE had dropped.  It is pleasing to 

see these numbers returning in 2015. 

 

 

  



Fig 8: Longitudinal tracking of NCEA Certificate endorsements from NZQA 

 

It is important to track each cohort across time, for example the highlighted figures above 

track last previous cohorta.  Over time, an increase in the number of excellence 

endorsements from L1 to L2 and from L2 to L3 is evident.   Villa Maria students achieve 

and maintain academic excellence over time.  We continue to add-value to our students, 

improving on their achievement in higher levels whilst at the College.  Our achievement 

rates far outstrip national levels and are comparable, if not better, than other decile 9 

schools throughout New Zealand.  

Figure 9: 2015 NCEA Comparisons to New Zealand Catholic Girls’ Schools 

(NZQA and Benchmark Indicators)   

  

School 
Name    

NCEA   
L1    

NCEA   
L1 M    

NCEA   
L1 E   

NCEA   
L2   

NCEA  
L2 M   

NCEA   
L2 E   

NCEA   
L3   

NCEA   
L3 M   

NCEA   
L3 E   

UE   Schol   

VMC   92.7 42.8 40.1 93.9 50.4 36.2 92.9 47.2 38.9 79.6 2 
Carmel 
College   

92.9 28.3 66.2 90.9 44.2 37.7 92.2 42.8 46.4 84.4 18 

Baradene   98.7 38.2 55.9 99.4 41.6 52.2 97.4 36.1 49.0 90.3 25 
Sacred 
Heart    

95.0 42.7 22.9 100.0 52.6 23.7 93.1 41.8 38.5 82.8 3 

St. 
Mary’s    

92.9 41.1 46.8 98.2 46.8 43.1 93.0 38.9 41.6 82.6 11 

    

Villa Maria continues to maintain it’s exemplary achievements when compared to Catholic 

schools nationally.  To achieve an Endorsed Certificate, students must gain 50 credits at 

Excellence or Merit at the respective NCEA Level.  

 

 

 

Endorsed 
Certificates   

VMC 
2011   

NZ 
2011   

Dec 
9 
Girls 
2011   

VMC 
2012   

NZ 
2012    

Dec 
9 
Girls 
2012   

VMC 
2013   

NZ  
2013   

D9 
Girls 
2013   

VMC 
2014  

NZ 
2014  

Dec 
9 
Girls  

VMC 
2015 

NZ 
2015 

DEC 
9 
2015 

Level 1 
Excellence   

29.8   13.2   27.9   26.8   15.1   27.3   32.3   17.2   29.9   35.3  17.8  33.3  40.1 18.6 26.9 

Level 1 
Merit   

39.7   32.4   46.5   52.3   34.7   47.2   50.4   35.2   44.8   52.9  35.0  46.4  42.8 34.5 42.2 

Level 2 
Excellence   

15.9   7.8   16.9   28.7   11.9   22.4   28.4   13.1   21.7   26.6  14.2  25.7  36.2 15.7 23.3 

Level 2 
Merit   

37.3   25.1   44.6   29.6   26.4   41.1   35.8   27.2   39.8   36.3  26.8  41.1  50.4 32.0 39.2 

Level 3 
Excellence   

13.7   7.4   17.6   13.6   8.3   11.8   25.5   11.4   15.4   26.8  12.7  17.8  38.9 16.5 24.0 

Level 3 
Merit   

35.0   26   40.7   32.7   24.3   34.9   32.7   29.0   38.4   30.4  28.8  45.2  47.2 34.0 33.0 



Fig 10: 2015 College Academic Awards    

  

    2011   2012   2013   2014  2015 

L1 Gold    21   18   21   20  21 

L1 Silver   9   8   8   16  21 

L2 Gold    11   20   23   19  13 

L2 Silver    7   13   14   11  12 

L3 Gold        14  7 

    

Villa Maria College’s Academic Awards recognize students who achieve academic 

excellence and encourage girls to strive academically. These awards have benchmarks 

which are significantly higher than National Standards and positively impact on student 

achievement.  Academic Golds were not awarded prior to 2014. 

 

Areas for development 

An ‘Internal’ course is one offering only internal assessment.  During 2015, an internal 

course was offered in Year 11 Mathematics and Science. In Year 12 an internal course 

in Science added to that offered in English and Mathematics.  Further investigation of 

how we can adapt these course to meet students' needs is occurring, e.g. through a 

mixture of internal and external assessment, reduced assessment and fitting 

assessment to individual students rather than grouping of students. These courses offer 

students an opportunity to receive more differentiated education, however they mean 

students will not achieve a Course endorsement. In order to be eligible for a Course 

endorsement students are required to gain 15 credits at the appropriate level, this 

includes at least one external Achievement Standard. Thus, in any subject where 

students fail to complete an external standard, or one is not offered, students are 

unable to attain this Award.  During 2015 some subjects, such as Visual Arts, removed 

an external standard.  Others had large number of students who chose not to complete 

an external standard, e.g. Technology. All of these scenarios restricted students’ 

endorsement potential and ruled out any opportunities for those students to gain an 

endorsement.  

 Some areas have cause for concerns e.g. Digital Technologies had particularly 

concerning results with externals. It is hoped that this is an area which will be worked 

on with the appointment of a new staff member during 2016. Further there was 

significant underachievement in Te Reo. The combined senior class was without a 

teacher for two terms which significantly affected their ability to prepare for the exams 

and assessment. The College worked very hard to find a solution but this did take time.  

In the interim Te Kura, a teacher of Junior Te Reo and a student teacher supported the 



girls. Unfortunately, achievement levels were disappointing.  The appointment of a Te 

Reo teacher late in term 4 sought to mitigate these issues and we are looking forward 

to Whaea Awhi's work in the classroom and in building our Māori identity and 

awareness of tikanga across the College. 

Context choices allowed students access to knowledge and text studies that students 

were passionate and curious about and keen to inquire further into. In L2 Science, 

senior students travelled to the Antarctic Centre to learn about extreme environments 

and Level 3 Biology visited Orana Park to study Human Evolution and Speciation. This 

reflected a move in Sciences to encourage and engage students with the idea that 

science and faith are complementary to each other and mutually beneficial.  Ecological 

education as described by Pope Francis is a central idea in the Science Faculty and the 

staff in this area looked to incorporate Science and spirituality in order to bring about 

personal and systemic change.  A Level 3 geography field trip to Queenstown and a 

Level 2 overnight stay were also great authentic successes for students.  

The structure of the timetable in Languages needs attention, specifically the reduced 

hours at Year 10 (Year 10 classes have only two hours per week compared with three 

in Year 9).  Reduced hours in small classes continues to be an issue for staff who feel 

they are disadvantaged in terms of curriculum coverage. 

A better tracking system and profiling of our students will build capacity within the 

school, assisting staff with the need to identify students at-risk and intervene where 

appropriate. 

Assessment for Learning 

There were an increasing number of conversations occurring across the College 

regarding assessment and its role in learning.  Staff are moving from considering the 

assessment of a ‘subject’ as being prescriptive to a consideration of how assessment 

may be used as a tool to aid learning over time. A greater awareness of the importance 

of context in choosing learning and assessment activities was evident in many Faculties 

e.g. ESL.  

A number of Faculties noted the way girls were heavily committed to a variety of 

subjects and extra-curricular activities, e.g. French.  A review of the assessment policy 

occurred with an aim to reduce assessment and increase learning time. Consideration of 

how assessment may differ within a course for individual students led to a decision to 

introduce an upper limit on credit totals in 2016.  This was in response to the enormous 

assessment workload of some students and significant credit totals being offered in 

individual courses which have historically made some subjects very assessment heavy 

without necessarily outstanding results.  The decision to cap credit totals, rather than 

specify assessment standards to be offered, seeks to reduce pressure of assessment 

and increase individual design of learning and assessment programmes.   This was met 



largely with support but there were some staff who were resistant citing pressure from 

homes and students to collect 'easy credits'.  Conversely, a number of Faculties taught 

content across a range of topics and allowed students individual choice surrounding 

which externals they entered, e.g. Geography, Drama, History.     

Next steps: 

 Practice of inquiry into student achievement and raising learning 

 Longitudinal tracking of student progress 

 Review of resubmission policy 

 Use predictive grades to identify and intervene in students at risk of not 

achieving 

 Checking of student timetables to ensure that they have literacy and numeracy 

open to them, endorsement possibilities and NCEA certificates 

 Consideration of how portfolios of evidence allow students to gain Level 1 

Literacy and Numeracy  

 

4. National Standards  

Villa Maria’s National Standards reporting allows students and parents to identify 

student Achievement in Reading, Writing and Mathematics. Even if students do not 

achieve the National Standard, it is still evident where progress has been made. By the 

end of the year in Year 7, students should be working at the early stages of Level 4 of 

the New Zealand Curriculum.  By the end of the year in Year 8, students should be 

working proficiently at Level 4 of the New Zealand Curriculum. 

During 2015, Villa Maria worked to adopt a consistent means to diagnose student 

progress and achievement towards the National Standards through our involvement 

with the Ministry of Education’s PACT (Progressive and Consistency Tool) initiative.  

PACT is a learning progression framework that breaks down the discrete skills that a 

student masters and, via an ‘engine’, allows teachers to capture their judgments on 

aspects of student learning and achievement in mathematics, reading and writing.  

PACT recommends an overall teacher judgment that a teacher confirms or reviews.  

This constituted a significant shift for Intermediate teachers to using visible examples of 

learning and training with the Ministry and within the school occurred.  One issue which 

arose was the need for clearer moderation of student work across the Intermediate 

Department and this has been identified as a focus for 2016.  

 

 

 

 



Year 7, 2014 

Fig 11: Year 7, 2015 Overall National Standards Achievement in Reading, 

Writing and Mathematics 

By the end of Year 7, 64% of students at Villa 

Maria College were working At or Above the 

national expected level of performance for their 

cohort.  24% were working below, and 11% 

were well below. 

 

Fig 12: Year 7, 2015 Overall National Standards Achievement in Reading, 

Writing and Mathematics by Ethnicity 

 

By the end of Year 7, of the two Maori 
students in Year 7, 2015 for whom six OTJs 
were made, one was ‘At’ and five were ‘Below’ 
the NS for Reading. The one ESOL 
student was 'Above' for one OTJ, ‘At’ for two 
OTHs and ‘Well Below’ for another.    

 

 

 

 

 

 

 

 

 

  



Fig 13: Year 7, 2015 National Standards Achievement in Reading 

 

By the end of Year 7, 74% of students at Villa Maria College were working At or Above 

the national expected level of performance for their cohort in Reading.  11% were 

working below, and 14% were well below. 

 

Fig 14: Year 7, 2015 National Standards Achievement in Reading by Ethnicity 

 

 

By the end of Year 7, of the two Maori 
students in Year 7, 2015, one was ‘At’ and one 
was ‘Below’ the NS for Reading. 1 ESOL 
student was 'At' the NS for Reading. One Asian 
student was At the National Standard for 
Reading.   

 

 

 

 

 

 

 

 

 

 

 

 



 

Fig 15: Year 7, 2015 National Standards Achievement in writing 

 By the end of Year 7, 62% of students at Villa 

Maria College were working At or Above the 

national expected level of performance for their 

cohort in Writing.  31% were working below, 

and 6% were Well Below. 

 

 

Fig 16: Year 7, 2015 National Standards Achievement in Writing by Ethnicity 

 

By the end of Year 7, of the two Maori students in Year 7, 2015, both were ‘Below’ the 
NS for Writing. 1 ESOL student was 'At' the NS for Writing.   Another student who 
identified as Asian was At the National Standard for Writing. 

 

 

 



 

Fig 17: Year 7, 2015 National Standards Achievement in Mathematics 

 

By the end of Year 7, 57% of students at Villa Maria College were working At or Above 

the expected level of performance for Mathematics.  29% were Below and 14% were 

Well Below.  

Fig 18: Year 7, 2015 National Standards Achievement in Mathematics by 

Ethnicity 

 

By the end of Year 7, of the two Maori students in Year 7, 2015, both were ‘Below’ the 
NS for Mathematics. 1 ESOL student was 'Above' the NS for Mathematics.   Another 
student who identified as Asian was Well below the National Standard for Mathematics. 

 



Year 8 

Fig 19: Year 8, 2015 Overall National Standards Achievement in Reading, 

Writing and Mathematics 

   

By the end of Year 8, 92% of students at Villa Maria College were working At or Above 

the national expected level of performance for their cohort.  7% were working below, 

and 2% were well below. 

 

Fig 20: Year 8, 2015 Overall National Standards Achievement Reading, 

Writing and Mathematics by Ethnicity with comparative data for 2014 

 

 

All students in Year 8 identified as European/Pakeha. 



Fig 21: Year 8, 2015 National Standards Achievement in Reading, with 

comparative data for 2014 

 

By the end of Year 8, 93% of students at Villa Maria College were working At or Above 

the expected level of performance for Reading.  5% were Below and 2% were Well 

Below. Comparative data has not been analysed. 

 

Fig 22: Year 8, 2015 National Standards Achievement in Reading by 

Ethnicity, with comparative data for 2014. 

 

 

All students in Year 8 identified as European/Pakeha. 

 



Fig 23: Year 8, 2015 National Standards Achievement in Writing, with 

comparative data for 2014 

 

By the end of Year 8, 93% of students at Villa Maria College were working At or Above 

the national expected level of performance for Writing.  7% were Below the expected 

level of achievement. Comparative data has not been analysed. 

 

Fig 24: Year 8, 2015 National Standards Achievement in Writing by Ethnicity 

 

 

There were no students in Year 8, 2015 who identified an ethnicity which wasn’t 

European/Pakeha. 

 



Fig 25: Year 8, 2015 National Standards Achievement in Mathematics, with 

comparative data for 2014 

 

 

By the end of Year 8, 88% of students at Villa Maria College were working At or Above 

the national expected level of performance for Mathematics.  11% were Below or Well 

Below the expected level of achievement. Comparative data has not been analysed. 

 

Fig 26: Year 8, 2015 National Standards Achievement in Mathematics by 

Ethnicity 

 

There were no students in Year 8, 2015 who identified an ethnicity which wasn’t 

European/Pakeha. 



In 2014 Villa Maria College set goals of refining the reporting system for National 
Standards. The shift to PACT allowed this to occur.  Further, as familiarity with Kamar 
increases, so does the depth of analysis produced from Kamar. The comparative results 
with 2014 need to be approached with caution as they represent two different systems 
of determining the OTJs. The shift from OTJs based largely on teacher judgement in 
2014 to using PACT in 2015, highlighted the value of using a tool based on observable 
student mastery of discrete skills.   Movement to PACT seeks to ensure increased 
reliability and validity with the College’s assessment of OTJs. 
 
Next steps: 

 Identifying and tracking of students at-risk 

 Moderation of Intermediate Work 

 Development of Reporting system identifying progress and next steps 

 Investigation of cross-curricular ways to improve literacy and numeracy in the 

Intermediate school 

 

5. Curriculum Years 7-10  

The 2014 Annual Report on Curriculum and Teaching and Learning identified the need 

for greater curriculum and assessment seamlessness across Year 7-10.  During 2015 

staff worked to develop uniform assessment practices across the four year levels which 

reflected the New Zealand Curriculum (2007).   This resulted in agreement to shift to 

assessment via curriculum level in 2016 for all of the Junior College.  The development 

of what learning looks like in each curriculum level and at the sublevel is still 

progressing. National Standards reporting was implemented in the Intermediate 

Department and discussion around Key Competencies as a means to direct and record 

learning occurred.  Some Faculties moved to consideration of how SOLO taxonomy 

could be used to understand and drive student learning and a decision was made by 

the Mathematics Faculty to shift to using this in 2016.  Greater involvement and 

education of parent and whānau around learning is still a central part of this 

development.  Work was also undertaken to integrate the Intermediate Department 

more fully into other areas within the school.  The Intermediate offer the Secondary 

College a valuable resource in thinking about and applying differentiation and 

integrated pedagogy.  In turn professional development and subject-specific knowledge 

can be shared by teachers of Years 9-13 with the Intermediate teachers.  The increased 

collaboration sought to build relationships and discussions around learning.   

Timetable 

Our timetable follows traditional structures and is subject based. There are largely set 

compulsory subjects in the Junior school and student selection occurs for Language and 

Arts.  Generally, classes are of mixed ability, however, in some areas such as English 

and Mathematics, streaming occurs to differing degrees.  In our Junior School, the 



timetable structure posed issues for a number of Faculties; the allocation of time, the 

number of class periods, size of classes, structure of semester and module courses 

means that "it can be a challenge to deliver meaningful content in such a brief 

timeframe" e.g. in the Languages in Year 10 the time constraint of only two periods per 

week was seen to affect the motivation of learners and for Technology the modular 

structure of the Junior timetable was problematic.  Whilst some Faculties look to a 

timetable structure where they would like greater flexibility within a line to offer more 

student choice, other areas e.g. Physical Education, see classes occurring at the same 

time as causing conflict for space. Thus a key focus for 2016 is the continued 

development of courses to encourage greater student agency whilst negotiating the 

tensions within a timetable structure. 

Learning 

There was an increased focus on teaching and learning time and a reduction of 

assessment.  Assessments in a number of Faculties were rewritten to include a variety 

of modes of assessment to cater for student differences. 

The importance of supporting students to develop abstract, high-level thinking skills is 

becoming more apparent in the Junior College.  Students need to be able to articulate 

the metacognitive elements of their own learning.  Mathematics especially are 

instrumental in considering this as a Faculty and decided at the end of 2015 to adopt 

the SOLO taxonomy as a lens to view the teaching and learning in their Faculty in 2016.  

Educational research points to the value of allowing students to apply their prior 

knowledge to new contexts and situations and in some classes new contexts are used 

to challenge students to stretch themselves, e.g. the introduction of Korfball in Physical 

Education and peer tutoring through a tuakana/teina (peer) relationship e.g. Te Reo.  

 

eLearning in the Junior school 

As the College moved to the introduction on BYOD in Year 9, 2016, significant 

development and trialing of apps and digital programmes occurred.  The growth of 

digital technology saw staff investigate and successfully trial a variety of apps to 

enhance education;  kahoot, padlet, quizlet, i-movie, pinterest, language perfect, and 

maths online were used across the College in a number of Junior classes.  In addition, 

the College adoption of Microsoft 365 saw some Faculties, e.g. English and Physical 

Education, establish class sites and digital Onenote notebooks which allowed staff and 

students to collaborate together in twenty-first century modes of teaching and learning. 

Students and staff worked to source and share websites and electronic resources.  This 

proved a valuable tool to grow subject knowledge in the English and Physical Education 

Faculties.  In addition, movement of information stored in the L drive occurred 

throughout the year and staff were trained in cloud based systems of storage.  As the 



year progressed, parent consultation was sought with regard to the plans to introduce 

BYOD.  All families in Year 7, 2015 at Villa Maria College and from our contributing 

school were surveyed to ask if they would like to be considered for a trial BYOD class in 

2016.  All bar the families of three students sought this opportunity.  Discussions with 

two of these families centered around clarifying how the College would approach any 

issues of security, and pedagogy.  Given the huge support from our families, a decision 

was made to introduce BYOD in 2016 in Years 7-9 and planning started to ensure we 

had the capacity internally and that affordable options were made available for students 

and families. A parent evening was held and information was circulated on the web to 

whānau and parents. 

 

Assessment 

In some areas, NCEA credits are offered in Year 10 to a small number of classes e.g. Te 

Reo, Mathematics, DTY.  However, a shift to reporting curriculum levels in English and 

Mathematics in 2014, saw other Faculties, e.g. Technology, the Arts, Religious 

Education and Science, move to assessing via Curriculum Levels in 2015.  This was in 

preparation for a College wide shift in 2016.  In some Learning areas this was 

problematic, such as Social Sciences and Music, and time was spent working around the 

issue of non-progressive curriculum documents.  Faculties have spent some time 

considering what achievement at each level ‘looks like’ in teaching and learning, as well 

as in assessment situations.  Faculties, e.g. Arts, feel that this will allow for evidence of 

tracking from year to year and increase our ability to know each student.  These 

discussions have been successful and reflect the hard work of staff to develop a 

workable solution for our College. 

Alignment of assessment between subjects of assessment was limited, e.g. Year 7-8 

researched inspiring people, in Religious Education Year 10 did a unit on inspiring 

leaders and English Year 9 researched inspiring writers.  However, changes in 

assessment procedures in the Junior School are evident as the focus on learning, and 

assessing thinking rather than content began.   Science badges were introduced and 

were popular for Year 7-8 students. These badges offered students a means to engage 

authentically with science in real-world contexts.   CEM (Centre for Educational 

Measurement) tests which assess how well students use evidence to think about 

scientific contexts and issues were introduced in Science in Years 7-10.  Pretesting was 

used to assist staff in planning teaching programmes and formative assessment was 

increasingly used e.g. Onenote was adopted as a tool by the English Faculty to give 

formative feedback. The tension is to determine where a student is 'at' without that 

formal assessment having occurred. The shift to assessing and reporting via the 

Curriculum Levels meant that girls could not be 'moved down' a grade for non-

completion. The focus is on what girls can do and the skills they possess.  This posed 



challenges for staff but through considering new ways to assess e.g. formative 

assessment, evidence was gathered upon which to base these judgements.  

Reporting 

2015 saw the College move to online Reporting via the portal.  This offered parents a 

view of assessment and student achievement at the College. Students results were 

potentially available at the time of assessment and with electronic, 24/7 access.  All 

reporting to parents was done at the end of summative assessment and no end of year 

report was given.  In practice, whilst some Faculties used the advent of real time 

reporting very well, e.g. Technology were able to report at the completion of their 

(short) courses and found better completion rates in the Junior School, there were 

many students for whom reporting was sporadic.  Parents expressed concerned in the 

lack of an overall Report and the focus was on assessment of discrete units of work, 

rather than learning.  This led to a review of Reporting practices and the instigation of 

two formal written reports for parents and whānau each year; one on progress and the 

other on achievement. 

 

Next steps 

 Alignment of Junior assessment  

 Assessment for learning  

 Increased inquiry and student choice to develop independent thinkers who visibly 

learn by adopting a range of learning strategies for challenging tasks and who 

seek assistance when required 

 Trial of SOLO in Mathematics Faculty 

 Curriculum Review to investigate learning at the College and how the timetable, 

period length, module and semester structure, banding, courses offered can 

improve student learning  

 Building on the role of digital technology in Junior programmes, especially with 

regard to collaboration and innovation 

 Cross-curricular trial around a value/theme  

 Increased focus on differentiation 

 School visits to identify best practice 

 Implementation of a formal reporting system for learning and key competencies 

 

6. Curriculum Years 11-13 

Staff reflect on student results as part of NZQA's critiquing process.  Improvement in 

Endorsements rates and ensuring Māori achieved success as Māori were the focus in 

2015.  Careful consideration of the appropriateness of tasks meant students were 

engaged and successful in a diverse range of learning opportunities.   



Timetable pressures 

The NZC provides guidelines for the College, Faculties and teachers to create activities 

which shape students’ learning. It is vital that our Special Character is reflected therein. 

A decision was made throughout 2015 to instigate a review of the Curriculum at Villa 

Maria College the following year.  A number of factors played a role in this decision, 

most notably increased pressure from students to do alternative courses and tension 

during the subject choice process with some students struggling to construct timetables 

which fitted their interests and needs. Coupled with this, increased connections with 

ITO's, e.g. through Gateway and Technology who offered the Service IQ standards, 

concern from students and pressure about missing school time to be involved in such 

programmes, and the new building all mean that greater diversity of standards can be 

offered at College. At the end of 2015, a number of students enquired about courses 

offered at Riccarton High School as part of our involvement in the Upper Riccarton 

Cluster.  A range of classes were raised as possibilities; electronics, computer science, 

health, photography, graphics, hard technology. None of these were offered at Villa 

Maria College.  Lastly, multilevelling occurs for a small number of students throughout 

the College.  Senior students may be accelerated within courses e.g. Level 2 PE is 

offered to some Year 11 students, and Year 13 English is offered to Year 12 students. 

The College will spend time during the review considering whether there are other ways 

we can extend and stretch our students learning capacity. 

Additional factors caused tension during 2015. Whilst assessments occur at various 

times throughout the year, frequently many are due in the last weeks and months of 

the year creating significant pressure for students.  The speed of technological changes 

has led to pressure in some areas e.g. Digital and Computer Science in Technology, 

where student needs don't necessarily match the subject content.   As our subjects 

move towards more authentic learning contexts the length of periods becomes an issue 

in a number of subjects, e.g. Technology require longer lengths of time to complete 

assessments.  A significant move away from thinking teachers teach subject-specific 

content for a specific year level led to an increased awareness that we teach students in 

our senior school at multi levels.  Some Faculties still advocated strongly for 

prerequisites and saw this as a compulsory element of entrance to higher levels of 

courses. Other faculties actively maintained an open-door policy such as the Social 

Sciences and Technology. The role of pre-requisites is worthy of further discussion.  

We also need to evaluate our Curriculum delivery in light of current shifts in educational 

thinking.  Our College´s aim is to provide learning opportunities which simulate, engage 

and scaffold intellectual, emotional, spiritual and physical development through 

differentiation through courses designed to meet each individual student’s needs, 

interests and abilities.  The challenge is to develop a curriculum which fits the needs of 

our students so they have high chances of success and are able to leave the College 



equipped for life-long learning and to make a difference in the world.   The plan is to 

review the courses and curriculum offered across the College over 2016-2017 to 

determine the extent to which our courses fit student needs and to make suggestions 

to optimize learning at the College.  

Learning 

NCEA expects students to be able to form and critically evaluate judgements. During 

the Annual Review process, it became apparent that high quality teaching and learning 

was occurring.  Faculties worked to adapt programmes to meet the needs of their 

students, whilst being sensitive to priority learners. To ensure reliability of our 

moderation, new and present staff attended NZQA Best Practice days and a schoolwide 

system of monitoring of moderation procedures occurred.  

To develop inquiring minds in the senior school we need a culture, the embedded 

practice and language of inquiry across all levels at the College.  This involves teaching 

through inquiry and the use of the language of learning in our conversation with 

students.  Thus, investigation into developing a cohesive approach to learning so 

students are able to articulate what learning is occurring, how and what next steps may 

look like for them will allow the College to teach learning through content, rather than 

assessing for content retention.   Further, reducing deficit thinking and increasing 

discussions of how we can shape our programmes to meet the girls’ needs, rather than 

expecting girls to adapt and fit our courses will be a positive step forward. 

eLearning in the Senior College 

During 2015, increased use of digital resources was evident in the senior college in 

many subjects; in Mathematics with mymathsonline and through the Languages via 

Education Perfect.  The Mathematics Faculty also trialled the eMCAT, a fully online piece 

of NCEA assessment, and many assessments in Year 12 Maths and Year 12-13 English 

were created on Onenote and submitted electronically via the digital dashboard (an 

electronic system for handing in work). In Technology video was used for assessment. 

Faculties worked to create and develop class sites and report through the parent portal. 

The blended teaching approach was adopted with staff integrating eLearning to 

complement traditional teaching tools which work effectively.   

It is important that Villa Maria College keeps up with digital technology advancements 

in education. The growth of digital devices employed across the College meant that it 

was vital there was a reliable infrastructure to support teaching and learning.  An ICT 

Committee was established early in 2015 to address this need.  New Era, our IT 

specialists, are an integral part of this committee. A staff representative was included in 

Term Four. With the phenomenal growth of students using digital devices (our data 

suggests that a number of students have three devices which are accessing the wifi at 

any one time) the speed of downloading in a class reduces and devices may drop the 



connection. Thus some issues of wireless reliability were identified, e.g. wifi speed and 

access in Mater block and Gym were an ongoing issue.  An increased number of WAPs 

were installed which seems to have addressed the issue and ongoing monitoring is 

occurring. 

 

Assessment 

During 2015, a shift in thinking around assessment was evident with a greater focus on 

how assessment may be used as a tool for learning.  Many courses moved to reduce 

assessment and over 2015 a decision was made to 'cap' credit totals in each subject in 

the following year. Other assessment alternatives were investigated in Faculties which 

have traditionally used solely written assessment, e.g. Religious Studies have trialed 

multimodal assessment. Formative feedback opportunities via Onenote was also 

investigated in English. 

Faculties moved to a greater focus on course and certificate endorsements in a bid to 

lift achievement rates.  There still appears to be an imbalance between internal and 

external achievement levels and a drop off of completion rates is evident later in the 

year.  In some Faculties students are offered choice in the externals.  Any students who 

do not achieve a standard receive letters and communication home. 

Literacy is assessed through a variety of avenues at Villa Maria, and literacy rich 

subjects offered students opportunities to achieve University Entrance literacy through 

Level 3 Religious Education, Physical Education, History and Biology as well as English.  

Teachers are aware of the importance of teaching literacy across curriculum areas and 

the deeply embedded nature of literacy skills in many subjects e.g. Level 3 Physical 

Education, meant that scaffolding of students through tasks allowed for success.  

Monitoring of the Numeracy standards for Level One and University Entrance was not 

all that it could have been in 2015 and steps have been taken by the HOF to address 

the issue in 2016. The Mathematics Faculty introduced the option of at least one 

external achievement standard in their Internal course which allowed for the possibility 

of gaining an endorsement.   

 

Next steps: 

 Curriculum Review  

 Policy of prerequisites, acceleration and streaming to be reviewed 

 Electronic Assessment Calendar to be created and made available online to 

parents, students and whanau  

 Course Statements to be made available online 

 Using data from a variety of sources or types to identify areas for improvement 



 Developing teaching-as-inquiry methods  

 Longitudinal tracking of students and intervention in those deemed at-risk   

 Investigation of what assessment readiness looks like at Villa Maria 

 Engagement of Year 13 students 

 Development of all teachers as teachers of literacy and increasingly, digital 

literacy 

 Creating assessment opportunities which enable students to be innovative and 

creative 

 

7. Scholarship  

The New Zealand Scholarship Award provides recognition and monetary reward to top 
students in their last year of schooling.  Scholarship candidates demonstrate high-level 
critical thinking and abstract thinking skills. These students integrate, synthesise and 
apply knowledge, skills, understanding and ideas to complex authentic situations. 
Approximately 3 per cent of Year 13 students nationally studying each subject at Level 3 
are awarded Scholarship. Staffing and resourcing of Scholarship at Villa Maria College 
changed in 2014 and continued to be in a state of flux last year. No additional Scholarship 
hours were allocated to teachers and any additional time given to tutor Scholarship 
students was voluntary, e.g. Mathematics.  In 2015, there were two Scholarships awarded 
at Villa Maria; one in Drama and one student in Physical Education. 
 

Figure 27: Scholarship Statistics (NZQA)  
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Number of 
Scholarships  

2   5 11  10  12  1  6  6  4  9  10  

Number of 
students on 

July 1  

122  133 102  115  129  111  115  100  121  108  117  

Percentage 
of cohort  

 1.6  3.8 10.8  8.9  9.3  .9  5.2  6  3.3  6.48  9.0  

   

   

 
 

   

NEXT STEPS 

 Discussion around the importance and relevance of promoting Scholarship at 

Villa Maria 



8. Value Added Data  

Fig 28: CEM data for Year 11 Value Added from 2013 

 

 

 

 

 

 

 

 



Fig 29: CEM data for Year 13 Value Added from Year 9 

 

 

There is a need for greater understanding of how Villa Maria College can use this data.  

CEM data is detailed and allows a depth of drill down, from schoolwide level to 

individual students, which is impressive.  CEM allows Villa Maria College to track the 

value that we add to individual students and cohorts, however subject based 

assessment revealed anomalies in that some students who gained all excellences are 



negatively recorded. The CEM data analysis showed that the College added positive 

value to a girl’s learning over her time at Villa Maria College in most curriculum areas 

however some points requiring further investigation are Physical Education, Geography, 

and Economics/Accounting and some of the Languages. 

 

Next steps 

 Professional development around the use of CEM data 

 Analysis of value of CEM data 

 Identifying students who are outliers on the CEM graphs may be a valuable way 

we can predict future achievement. 

 

9. International Student Achievement  

International exchanges with students from many countries occurred for both academic 

and cultural experiences. Faculties welcomed International students into their classes, 

looking at ways that students' learning and experiences in New Zealand could be 

enhanced.  Of the 14 students enrolled in courses which potentially allowed them 

access to an appropriate NCEA qualification, all students bar one reached this goal in 

2015.  Thus, four students out of 5 achieved Level One NCEA, one student achieved 

NCEA Level Two and three students achieved NCEA Level 3. The student who did not 

achieve Level One NCEA is a concern as she gained a significant credit total but did not 

gain her Literacy credits.  Whilst it was believed that she would struggle to achieve the 

literacy credits, considerations of how courses could be adapted to fit her needs may 

have seen her have NCEA success.   18 students attended Villa Maria College for 

cultural reasons and were entered in minimal NCEA achievement standards.  This is an 

interesting practice as girls are charged a hook-on fee regardless of the amount of 

credits they attain. Reviewing the sense of this practice in 2016 may be a worthwhile 

activity. 

 Greater tracking of students who attend for academic courses 

 Careful counselling of holistic courses so girls are in courses which allow them 

access to university and NCEA 

 Discussion of the NQF hook-on fee 

 

  



10. Priority Learners 

During 2015, raising the achievement of our priority learners was a key focus for 

Faculties.  Staff know that what works well for a few, works well for many.  Building 

good practice by focussing on a few tends to produce a focus on other priority students, 

raising achievement overall.  Continued monitoring of priority learners occurred at Villa 

Maria College.  The development of a flagging system on Kamar allowed staff to easily 

identify individual priority learners.  Further development of a class profile offered a 

snapshot of the make-up of each class for teachers.   Faculties are aware of the need to 

be tracking priority learners and this continues to be a focus of Faculty goal-setting. The 

wider implementation of ILPs (Individual Learning Programmes) allowed assessment for 

learning to be tailored to the needs of individual students.  Our next step as a College is 

to consider how this can be a more integral part of our day-to-day business rather than 

an ‘add-on’ for students with priority needs. 

 

Māori and Pasifika Student Achievement  

Staff go ‘the extra mile’ to build relationships with their Māori and Pasifika students and 

to reduce barriers to achievement.  As individuals, Māori and Pasifika students are 

valued by, and known to, teachers.   

Fig 30: NCEA Level One, 2015 rates of Achievement by ethnicity 
  

 Overall 
Cohort 
Number 

% Maori Pasifika 

Not Achieved 5 3%  20% (2) 

Achieved 26 16.5% 23% (4)  40% (4)  

Merit  65 41.4% 47% (8)  40% (3)  

Excellence  61 38.8% 29% (5)  10% (1) 

Totals  157  17 10 
 

All Māori students sitting Level One NCEA attained the certificate.  Māori rates of 
endorsements suggest Māori students are not excelling in endorsement levels to the 
same degree as their Pākeha counterparts but are achieving high levels of Merit 
endorsement. 
 

Two Pasifika students did not achieve NCEA Level One.  Both students had been well 
signposted as at-risk.  Significantly fewer Pasifika students than Pakeha counterparts 
did not gain endorsements. 
 
 
 



Fig 31: NCEA Level Two, 2015 rates of Achievement by ethnicity 
 

 Overall Cohort 
Number 

% Maori Pasifika 

Not Achieved 7 5%  0 

Achieved 42 32% 16% (1  50% (1) 

Merit  55 42% 50% (3)  50% (1)  

Excellence  26 20% 33% (2)   

Totals  130  6 2 
 
 

All Māori and Pasifika students in Level 2 courses attained an NCEA Level 2 Certificate.  
Māori rates of Merit and Excellence endorsement were above Pakeha for 2015, whereas 
Pasifika levels were reduced and one student gained a Merit Certificate. 
 

Fig 32: NCEA Level Three, 2015 rates of Achievement by ethnicity 
 

 Overall 
Cohort 
Number 

% Maori Pasifika 

Not Achieved 8 7% 11% (1) 0 

Achieved 38 33% 44% (4)  100% (5)  

Merit  23 20% 11% (1)  0 

Excellence  44 39% 33% (3) 0 

Totals  113  9 5 
 

In 2015 Māori rates of achievement for NCEA Level 3 were lower than Pakeha with 

Māori achieving fewer endorsements.  All Pasifika students achieved Level 3, however a 

similar trend of comparatively fewer girls achieving Endorsements is evident with no 

students gaining a Merit or Excellence endorsement. 

Compared to National norms, our Māori and Pasifika students achieved better results 

and ethnic disparities evident in many other schools are much reduced.  Our priority 

learners achieve well in all areas across the school however there is still room to 

improve in our Endorsement rates.  Whilst student achievement rates for priority 

learners was pleasing, greater analysis of retention rates by ethnicity and the nature of 

the courses offered as pathways for students is required.  Māori and Pasifika students 

are disproportionately represented in the Mathematics Internal Numeracy course, and 

their achievement in this course is well below their Pakeha peers.  The Mathematics 

Faculty are highlighting key points for development of their students and have targeted 

this area for future development.  



In 2015, Villa Maria College moved to offer Samoan and Tongan for students in Year 11 

–13. Sister Monika Moale tutored five students in Tongan and Uma Gali, through our 

Catholic cluster, offered Samoan one period per week.  

Developing culturally responsive practice continued to be a priority for staff and an 

increase in focus of use of Te Reo in the classroom and throughout the College, e.g. in 

bilingual signage in the Main block and library, was evident.  Staff were aware of the 

importance and value of offering texts which were culturally responsive and which 

encouraged tolerance and diversity amongst our students e.g. Drama and English texts 

were chosen which reflected our bi-cultural heritage.   In Religious Studies, Māori 

spirituality and Pasifika practices were acknowledged and included in teaching. Karakia 

were frequently used in many classes throughout the College, including assemblies and 

Mass and the sign of the cross was frequently said in Māori. 

2015 saw the continuation of the whanau hui which maintained parental and whānau 

contact. The student whānau group were involved in Hui with students from the 

Catholic Schools Cluster and met twice throughout the year, once at Villa Maria College 

and once at St. Bedes College, to discuss issues. The outcome of these hui was that the 

student whānau group proposed the introduction of waiata for the College Choral 

Festival and this was instigated.  

Next steps: 

 Investigating ways to quantitatively track achievement in Māori and Pasifika 

 Investigating ways students can experience success which values Māori and/or 

Pasifika ethnicity and allows students to achieve success as Māori and/or Pasifika 

 Reduce deficit thinking with Pasifika students by considering how we can alter 

our programmes to engage girls at school 

 Increased focus on Māori and Pasifika outcomes, especially with regard to 

endorsements. 

 Growth of whānau hui 

 Development of kapa haka 

 Development of ILPs for students identified as at-risk 

 Growth of College's cultural responsivity and coverage of te Reo and tikanga 

including an audit of Te Ao 

  



 

Learning Support 

Faculties adapt programmes and assessment to meet the needs of their learners e.g., in 

Technology a focus on creating an inclusive environment saw students with SENs 

welcomed into the courses and assessments modified to meet their needs. Staff identify 

SENs via Kamar or through the identification of any learning issues within their classes 

and a referral to HOH and Learning Support if there are concerns.  

Learning and personal growth are key focuses for the College’s students with 

educational needs. An analysis of academic results in 2015, show that there was one 

student with education needs (SENs) in Year 11 for whom Level One was not a goal. At 

Level Two there were two SENs who were not working towards Level Two NCEA and at 

Level Three, there were three SENs for whom Level Three was not a goal.   These 

students are on ILPs and progress towards a variety of goals.  In 2015, three students 

in Learning Support worked towards, and gained the National Certificate of Work and 

Community Skills.  Increasingly Learning Support is working to develop and offer 

Achievement Standards which allow girls access to credits on the NQF.    

 

GATE 

There was a growing awareness in some Faculty areas for the need to develop a 

domain specific identification of Gifted and Talented students, such as Science, however 

this was scant. The resignation of the GATE co-ordinator in Term Two was problematic, 

however a new appointment was made at the end of 2015.  

Next steps 

 Develop a broader sense of what an inclusive curriculum looks like and who are 

students with special education needs are 

 Adapting assessment of programmes for SENs to improve student achievement 

rates 

 Appointment of the GATE coordinator offers promise for 2016 

  



 

11.  Student Voice 

Faculties are reflective about what is working well, as they are about where there is 

room for improvement. Collecting and being responsive to student voice is an integral 

part of this process. The Maths Faculty collected student voice surrounding the idea of 

engagement and noted that many girls found the content difficult and that having one 

way of presenting a solution or strategy confusing.  Through their reflective practices 

the Faculty investigated other ways the material could be taught. This responsivity to 

student voice is pleasing to see.   

Many Faculties use Interlead to generate student voice for individual teacher appraisal, 

e.g. Physical Education and English.  Some Faculties have designed surveys specifically 

for use in their Faculties e.g.Technology.  In the Social Sciences student voice was used 

to adapt programmes for future years, asking students about enjoyment and 

engagement to gauge links between assessment tasks and results.  The College is able 

to conclude that students enjoy our classes, are engaged and feel that their teachers 

care for them. 

The Meet-the-Teacher evenings have been repackaged as Student Learning 

Conferences.  The time devoted to the interviews has been doubled in the senior school 

and girls encouraged strongly to attend with their parents to discuss and take 

ownership of their learning.  Documentation for the evening covers the student’s goal 

setting from the beginning of the year, their academic achievements to date and 

encourages girls to reflect on their learning in an active manner.  Empowering the girls 

to take an active and agentic role in their learning is seen as a valuable step. 

  



12.  Professional Development  

The contribution that each staff member makes to the College's life is valued. Prayer, 

sharing and empathy are important parts of professional relationships that staff have 

with one another.  Staff at Villa Maria College are open to and engage in professional 

development.  There is an understanding that professional learning has benefits for 

both students and staff.  During 2015, a centralised system of funding professional 

development occurred through the PD Committee, whose focus was almost entirely on 

vetting applications for professional development. 

During 2015, staff felt removed from the decision making process and that Professional 

Development had been characterised by a ‘scatter-gun’ approach. A school wide survey 

of staff needs and response to Staff Professional Development late in 2015 saw a 

number of suggestions made and changes instigated for 2016.  Being open to staff 

voice is an important component in encouraging staff to take ownership of their 

learning.  A school-wide focus on Māori and Pasifika students saw professional learning 

groups established with cluster schools. A Talanoa for Pasifika Achievement led to the 

development of a mentoring system for Pasifika students.  Middle leaders (HOFs or a 

representative from each Faculty) participated in Hui looking at Māori achievement 

throughout the Catholic School Cluster at Villa Maria College and Tuahiwi. 

As staff transitioned to using Office 365 across the school a number of professional 

development opportunities were offered; John Phelps, Microsoft educator, delivered two 

days of professional learning.  Stephen, a Kamar expert, spent two days in Christchurch 

at the beginning of the year.  Villa Maria College was awarded funds from the Ministry 

of Education to develop our SMS to track student achievement and Andrew Jefferson 

from Riccarton High School was contracted to work on this. 

A group of key staff were enrolled in an on-site Core Education professional learning 

programme.  Core Transformers is a cross curricular professional learning group of key 

staff from most learning areas who worked collaboratively with two experts from Core 

Education to investigate current changes in education and the implications for this on 

our teaching and learning programmes.  This was hugely transformative, both for the 

staff members involved and for generating impetus for change and evaluation of 'what 

we do' among Villa Maria staff. 

Next steps 

 Development of a Professional Learning Committee to oversee Professional 

Learning 

 SKI and DSC to oversee Professional Development requests 

 Centralised electronic system for applications for Professional Develpoment to 

allow tracking of where money is going e.g. by teacher, Faculty, Strategic Goal, 

provider etc. 



 Time given for reflection during Professional Learning 

 Opportunities for staff to self-select areas of interest 

 Staff Forum reinstated 

 

13. Pathways  

One area which was identified throughout the year as needed further investigation was 

the ideas of how well we were preparing the girls for the twenty first century and 

whether our courses allow us to achieve this goal is needed.   

Next steps 

 Longitudinal tracking of Leavers 
 

14. Staffing  

College staff are passionate teachers and were actively engaged in professional 

learning.  Four minute walk throughs were used as the Appraisal tool. Appraisal was 

completed predominantly via Interlead and the use of the Journals as a Reflection tool 

was valuable.  Encouraging staff to share their successes and failures enabled staff to 

share best practice and to safely reflect on possible adaptations to programmes and 

teaching practices. The Mathematics Faculty introduced a mentor or buddy system for 

new staff. 

Some Faculties express concern about non-specialist staffing in their learning area and 

spilt classes. The disruptions this caused to classes is concerning.  However, staffing is 

always a balance and it is important to remember that teachers are teachers of 

students, not subjects. 

Juggling of meeting times, especially for part-timers or those staff associated with more 

than one Faculty continues to be an issue.    Small class sizes mean that frequently staff 

have to moderate out of school.  Staff have fabulous relationships and networks and 

this occurs readily however it does slow the process down. 

 

Inquiry Next steps 

 Interlead to be used by all teachers for Appraisal 

 Increase appraisal to meet the 2x15 mins of appraisal as a minimum 

 Increased reflective practices 

  



 

15. Resourcing  

The development of Class sites and BYOD has seen the reduction of photocopying and 

increasing availability of online textbooks, e.g. in Religious Education and Technology. 

Equipment has been updated in the Technology Faculty e.g. sandwich press, deep 

fryer, food processors.  Further consideration of how we can reduce resource use in 

some areas as a result of digital advancements is worth investigating e.g. photocopying, 

however we need to be wary that this may be offset by expensive digital equipment.  

Whilst 2015 saw an increased pressure for access to computer labs in the senior 

College, e.g. in Mathematics, this will hopefully decrease in coming years as we move to 

increasingly more BYOD. Decommissioning of the COWS and iPads in anticipation of 

students bringing their own devices allowed for the evolution of loan laptops for 

students. 

Technology and Languages expressed concern with the timing of requests for capital 

purchases. This is coupled with the issue that quotes, once obtained, are no longer 

relevant when funds are made available in subsequent years.  

Storage was perceived as an issue by some Faculties e.g.  Technology, Digital 

Technology. PE and the value of a silent breakout room was identified as an urgent 

need by Languages. 

Availability of DVDs is an issue as new laptops do not have DVD capabilities. We need 

to ensure that we are working within our copyright obligations. 

A leak in the Arts block and ensuring safe access to the loft in the Auditorium has been 

raised as a concern. 

Next steps 

 Investigate online resources including possible subscription for access to movies 

 Heating in Mater 

 Continued monitoring of wifi 

 Need for space for speaking assessments in Languages 

 Greater opportunities for collaborative practices to be trialled once the new block 

is available 

 

16. Faculty Goals  

Faculty discussion throughout 2015 centred around the importance of using evidence to 

drive goal setting and teaching-as-inquiry.  Building on last year's Faculty Reports, some 

Faculties were able to clearly identify Strategic Learning Goals with clear focus on future 

improvement for the Faculty.  A number of Faculties are still moving towards producing 



evidence-based targets and to adopt reflective practice for the Improvement Plans and 

they continued to struggle with the specificity required or to identify measures which 

would be used to identify success beyond assessment levels.  For many, analysis is 

often descriptive rather than evaluative.   

Next Steps:  

 Ongoing discussion of the importance of using data and evidence as a basis for 

setting Faculty targets and for teacher inquiries   

 

17.  Conclusion  

Quality teaching and learning occurs at Villa Maria College.  Staff understand that they 

have the ability to make a difference to the girls in front of them and are motivated to 

inquire about their professional practice in order to improve the quality of their 

teaching.  In particular, the efforts of staff and Heads of Faculties to work within an 

educational stage characterized by change, is worthy of note.  Staff are open to 

learning and empowered to challenge where appropriate and to ensure all that we do is 

purposeful and deliberate with a clear goal of it benefitting the students in front of 

them.   

Historically, the evolution of the current timetable has been in reaction to various 

events over a number of years and it is timely for a review of what and how we are 

teaching to be conducted; to ensure the College is equitable in its curriculum content, 

that it is striving purposefully to create innovative learners, whilst meeting the needs of 

Catholic students in the twenty-first century. The College values consultation and 

collaboration opportunities, recognising the value of the expertise within our 

community. As we start the process of Curriculum Review, we need to consider how 

much alignment there is between the NZC, learning and teaching activities, assessment 

practices and the College's community.   We want to ensure we are responsive to the 

culture and context of our special character by working collaboratively to investigate 

where our curriculum is meeting the needs of our students.  This is an exciting 

time.  The College is being given an opportunity to reexamine and reaffirm our values 

which prize the value of learning.  

 

 


